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Don’t ask me what I want to be . . .

until I’ve had a chance to explore the possibilities!!!

MiConnections Research-Based 

Framework of Effective Practices 

That Improve Outcomes for Youth
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MiConnections of Kent County 
Building our community’s capacity for successful youth outcomes 

Disengaged and disconnected youth need

re-connection and re-engagement through

relationships and relevance.

MiConnections is a statewide initiative that we have piloted here in Kent County seeking to build the capacity of our communities to improve the outcomes of all youth, especially those that have disabilities and other barriers. MiConnections is a network of partnering organizations working collaboratively to meet the needs of youth. It is based on research on effective practices that improve outcomes for youth from the US Department of Labor. 
In a club format, MiConnections is building supportive networks for youth. Outcomes of youth are being impacted by a lack of support networks among youth that already have significant disadvantages. An effective support network can level the playing field bringing equity of access to both resources and opportunities in our community.  

Kent County is a sort of Disneyland of community resources.

· There are over 2000 Community Based Organizations (CBOs) in Kent County

· And over 300 Extended Learning Opportunities (ELOs) in Grand Rapids, alone.

Yet the outcomes of our most at-risk youth are abysmal. Michigan ranks 49th out of the 52 states and territories for dropout rates of youth with disabilities (Michigan Department of Education, 2005). In Kent County, graduation and dropout rates fall below Michigan averages. The implications seriously affect long-term outcomes for youth in rates of incarceration, employment, economic self-sufficiency. Unemployment rates of youth that drop out are 40% higher than those that graduate. More than 80% of individuals incarcerated are high school dropouts.  The cost of incarcerating one youth is nearly five times that of educating one youth (National Center on Secondary Education and Transition. 2002).
This is a serious injustice that our community must face. Traditional education and training programs have been developing programs and trying to fit youth into those programs without first engaging those youth and without engaging the rest of the community. Educational outcomes show that old models of operation will not work with such intense needs among our youth. This is a community problem that must be solved with engagement, involvement, and ownership by the community as a whole. Community-wide collaboration is the only possible means of solving the crisis our community’s youth are in. Unless programs and organizations are willing to work together toward a shared vision, our youth will suffer. As funding becomes more and more scarce and the needs of youth become more intense, we must seek innovative, collaborative solutions. With the assets of all of our community’s youth service providers working together, aligning and sharing resources, and sharing a common vision, we will create the synergy that will make a real difference in our community. 
Key Features

· Framework of research-based effective practices based on principles of youth development and leadership.
· Approach is developmental and emergent, individualized and asset-based
· Youth initiated and youth directed. Youth lead all aspects of their career development and educational development, with supportive adults as resources to them
· Youth leadership through youth-led projects, youth voice, and youth engagement

· Youth-led projects. Hands-on learning through entrepreneurship, service projects, and community exploration of student interests. Learning is contextual, experiential, and constructivist.
· Youth voice. Youth will be involved in the continual development of activities, materials, resources, and overall program direction.

· Focus on hands-on exploration of interests of youth, to motivate them to develop themselves and pursue what they are interested in. “Don’t ask me what I want to be . . . until I’ve had a chance to explore the possibilities.”

· Focus on high-growth, high-demand careers and a special emphasis on technology and technical skills

· Outreach to community’s most needy youth 

· Systems Approach / asset building
· Building on assets of community

· Building on assets of schools

· Building on assets of youth

· Creating supportive networks for youth

· Local sites (clubs) in schools and community
· County-wide network

· Individualized support networks

(Lack of supportive networks is impacting the outcomes of youth. Even if they do graduate and have a job, often adverse conditions cause them to lose that job, and they know nowhere to turn.)
(See below: The Three Levels of Supportive Networks)

MiConnections: Description of Statewide Initiative

National Level

MiConnections is a statewide initiative funded by the US Department of Labor through the High School / High Tech grant and aligned with those national goals. Technical assistance is provided nationally by the National Collaborative on Workforce and Disability. Research by this group has produced and national network of youth service providers as well as a framework of effective practices called Guideposts to Success (see attachment). 

State Level
As seen in the statement of need, Michigan ranks 49th out of 52 states and territories for dropout rates of youth with disabilities. Over 40% are dropping out. MiConnections’ mission is to reduce the dropout rate of youth with disabilities, increase enrollment in college, and prepare youth with disabilities for high-demand jobs. MiConnections provides a basic framework of effective practices; research-based activities that tend to improve outcomes (Guidepost Activities, see attachment), community collaboration, environmental scanning, strategic planning, and continuous improvement through evaluation. Each community strategically develops its own approach, based on the strengths and needs of that community. A core value and effective practice is youth leadership, therefore MiConnections is youth initiated and youth directed, focusing on the assets and strengths of youth.

Local Level

Starting with this basic framework, Kent County is attempting to address core systemic problems that are barriers to successful youth outcomes. Through a collaborative strategic planning process, MiConnections of Kent County has identified its priorities as youth leadership, mentoring, and entrepreneurship. Our byline is “Don’t ask me what I want to be, until I’ve had a chance to explore the possibilities.” Our core principle is “Creating supportive networks for youth.” Lack of a support network is impacting outcomes, even for youth that graduate. Far too often, youth come back after graduation, having lost their job or facing other challenges and have no idea where to turn. In Kent County we are intentionally helping youth create supportive networks.
The Three Levels of Supportive Networks in Kent County
County-wide Network: The MiConnections Network is a learning community of youth and adults that are working toward youth realizing their dreams and developing leadership. This network will provide the following:

· Collaboration among youth and adults of MiConnections

· Effective practices can be learned from each other and disseminated throughout the county

· Training in effective practices

· Providing resources needed (funding, ideas, connections to community resources, assistance with grant-writing or business planning)

· Youth Entrepreneurship Network: Coordinating resources across the community to support youth entrepreneurship ventures.

MiConnections Clubs: The core of starting up MiConnections is local sites (school-based or community-based) bringing together youth that are fired up to explore their future and willing to plan these activities based on their interests. These clubs 

· Are youth initiated and youth directed

· Involve youth in extracurricular activities

· Of students that participate in at least one extracurricular activity, 70-75% graduate.

· Of students that participate in no extracurricular activities, 15% graduate

· Expand the network of support for youth through involvement, in a club atmosphere, with other youth and adults within and outside of the school.

· Expand the network for youth through community involvement, career exploration, and partnering agencies.
Individualized support networks for each youth: Through the Youth-Focused Strategic Planning Process that is offered to each MiConnections youth, supportive adults are intentionally brought into the transition process for each youth as they plan for their future. The planning process builds on the strengths and dreams of the young person, while creating a safety net for each youth. The Student Planning Process incorporates the following research-based effective practices:

· Strategic planning based on a systems view of the youth’s life

· Asset-based / building on strengths

· Wrap around planning

· Person-centered planning
· Principles of Dialogue and Appreciative Inquiry            
MiConnections Clubs
The basic model for supporting youth is through the “club” model. This can be implemented in schools and in community organizations. 
The framework of activities and hands on learning is based on effective practices for improving outcomes for youth (Guideposts for Success, see below) developed through research by the US Department of Labor Office of Disability Employment Policy and the National Collaborative for Workforce and Disability. These effective practices are asset-based and developmental in nature based on a foundation of research in youth development and career development.

“All effective youth programs have youth development at their core. Effective youth leadership programs build on solid youth development principles, with an emphasis on those areas of development and program components that support youth leadership.” Our approach to serving youth will be based on the effective practices described in “Areas of Development: Youth Development and Youth Leadership” that was quoted above. (National Collaborative on Workforce and Disability for Youth, June 2004, funded by the US Department of Labor). See below.
Because of the many great resources in our community, MiConnections will provide youth services by enhancing existing community resources and/or increasing access to resources in our community that typically are not accessed by at-risk youth. Finding engaging ways to involve youth in their community; bringing youth to the one-stop centers, community centers, and college campuses are examples of what will be developed. This is not a canned program, but a program that develops as we listen to youth and what they identify their interests and needs to be and as we map resources in the community, continually discovering what is available.
Typically the youth that are in most need of these services are youth that struggle in traditional educational settings. Youth learn through a project-based, constructivist, hands on approaches that connect learning with real life situations, rather than the traditional classroom model of teaching isolated facts and theories. Furthermore, projects that are youth-led engage youth and create a sense of ownership. Career exploration, skills assessment, interest assessments, employability skills can be taught while youth are engaged in hands-on projects. As with experiential education, Montessori, and Reggio-Emilia approaches to learning, real learning occurs in environments where youth are open, interested, and engaged. This environment allows for youth to re-integrate with their community and create meaning for their lives in the context of careers and future life goals.
Career Exploration

· Youth must be allowed to explore their interests, whether they seem realistic to adults or not. If a young person is motivated by a career that is based on their interests they will achieve a higher potential and prove to be better workers.

· An unrealistic career interest will be welcomed and youth will be encouraged to explore all of the possible jobs related to that interest, to try to find potential fit with their interests and their abilities.

· Career exploration can be done outside of traditional work-based learning opportunities through volunteering, service projects, entrepreneurship, and accessing community resources such as the Community Media Center.

MiConnections Research-Based Framework 
The following contains the research basis for the MiConnections approach and framework. MiConnections is part of a “live” national research project that is developing effective practices to improve outcomes for youth. These practices are based on basic principles of youth development, youth leadership, and career development. These are excerpts of the work done by the National Collaborative on Workforce and Disability under contract by the US Department of Labor.
Youth Development / Youth Leadership—Background Paper (excerpt)
Areas of Development: Youth Development and Youth Leadership

During the review of definitions and current research, some common competencies and outcomes emerged in both youth development and youth leadership (See Appendix A: Comparison of Youth Development Models).  The Forum for Youth Investment model organizes these common competencies and outcomes into five developmental areas.  The Forum is “a national nonprofit organization dedicated to increasing the quality and quantity of youth investment and youth involvement by promoting a big picture approach to planning, research, advocacy, and policy development among the broad range of organizations that help constituents and communities invest in children, youth, and families” (Forum for Youth Investment, 2001).  The five developmental areas identified by the Forum are working, learning, thriving, connecting, and leading (Ferber, Pittman, & Marshall, 2002).  NCWD/Youth has chosen to highlight these developmental areas as an effective framework for understanding youth development and youth leadership.

In the following section, NCWD/Youth draws upon its extensive review of the literature and existing practices to outline intended outcomes and examples of program activities that fit within each of the five areas of development.  Although program activities may vary with each program and organizational focus, the areas of development and outcomes should remain constant.  Within each area of development, there are many specific outcomes that must be achieved.  Youth leadership programs typically produce outcomes that fit within the leading and connecting areas of development
	Chart A. Five Areas of Development

with Related Outcomes and Activities

	
	Intended Youth Outcomes
	Suggested Activities

	Working
	· Meaningful engagement in own career development process

· Demonstrated skill in work readiness

· Awareness of options for future employment, careers, and professional development

· Completion of educational requirements or involvement in training that culminates in a specific vocation or opportunity for career advancement

· Established involvement in meaningful work that offers advancement, satisfaction, and self-sufficiency

· Positive attitude about one’s ability and future in working in a particular industry or the opportunities to grow into another


	· Career exploration activities including career interest assessment, job shadowing, job and career fairs, and workplace visits and tours

· Internships 

· Work experience, including summer employment

· Information on entrepreneurship

· Networking activities

· Mock interviews

· Work readiness workshops

· Visits from representatives of specific industries to speak to youth about the employment opportunities and details of working within their industry

· Mock job searches, including locating positions online and in the newspaper, “cold-calling,” preparing resumes, and writing cover letters and thank-you letters 

· Visits to education or training programs

· Career goal setting and planning

· Job coaching or mentoring

· Learning activities using computers and other current workplace technology

	Learning


	· Basic aptitude in math and reading

· Rational problem solving

· Ability to think critically toward a positive outcome

· Logical reasoning based on personal experience 
· Ability to determine one’s own skills and areas of academic weakness or need for further education and training

· Sense of creativity

· Appreciation and the foundation for lifelong learning, including a desire for further training and education, the knowledge of needed resources for said training, and willingness for further planning
	· Initial and ongoing skills assessment, formal and informal

· Initial and ongoing career and vocational assessment, formal and informal

· Identification of one’s learning styles, strengths, and challenges

· Creation of a personal development plan

· Contextualized learning activities such as service-learning projects in which youth apply academic skills to community needs

· Monitoring of and accountability for own grades and creation of a continuous improvement plan based on grades and goals

· Showcase of work that highlights a youth’s learning experience (e.g. an essay, a painting, an algebra exam, etc.)

· Development of a formal learning plan that includes long- and short-term goals and action steps

· Group problem-solving activities

· Preparation classes for GED, ACT, SAT, etc.

· Peer tutoring activities that enhance the skills of the tutor and the student

	Thriving
	· Understanding of growth and development as both an objective and a personal indicator of physical and emotional maturation

· Knowledge and practice of good nutrition and hygiene

· Developmentally appropriate exercise (will vary depending on age, maturity, and range of physical abilities)

· Ability to identify situations of safety and make safe choices on a daily basis 

· Ability to assess situations and environments independently

· Capacity to identify and avoid unduly risky conditions and activities 

· Ability to learn from adverse situations and avoid them in the future

· Confidence and sense of self-worth in relation to their own physical and mental status


	· Workshops on benefits and consequences of various health, hygiene, and human development issues, including physical, sexual, and emotional development

· Role playing adverse situations and how to resolve them

· Personal and peer counseling

· Training in conflict management and resolution concerning family, peer, and workplace relationships

· Community mapping to create a directory of resources related to physical and mental health 

· Meal planning and preparation activities

· Social activities that offer opportunities to practice skills in communication, negotiation, and personal presentation

· Sports and recreational activities

· Training in life skills



	Connecting


	· Quality relationships with adults and peers

· Interpersonal skills such as ability to build trust, handle conflict, value differences, listen actively, and communicate effectively

· Sense of belonging and membership (i.e., valuing and being valued by others, being a part of a group or greater whole)
· Ability to empathize with others
· Sense of one’s own identity apart from and in relation to others

· Knowledge of and ability to seek out resources in the community

· Ability to network to develop personal and professional relationships
	· Mentoring activities that connect youth to adult mentors 

· Tutoring activities that engage youth as tutors or in being tutored

· Research activities identifying resources in the community to allow youth to practice conversation and investigation skills

· Letter writing to friends, family members, and pen pals 

· Job and trade fairs to begin building a network of contacts in one’s career field of interest

· Role plays of interview and other workplace scenarios

· Positive peer and group activities that build camaraderie, teamwork, and belonging 

· Cultural activities that promote understanding and tolerance


	
	Youth Leadership Program specific:

	
	· Ability to communicate to get a point across

· Ability to influence others

· Ability to motivate others

· Ability to seek out role models who have been leaders

· Ability to be a role model for others


	· Workshops in public speaking

· Research on historical or current leaders

· Contact with local leaders

· Strategic planning to change something in the community or within the youth program

	Leading 


	· Ability to articulate personal values

· Awareness of how personal actions impact the larger communities

· Ability to engage in the community in a positive manner

· Respect and caring for oneself and others

· Sense of responsibility to self and others

· Integrity

· Awareness of cultural differences among peers and the larger community

· High expectations for self and community

· Sense of purpose in goals and activities

· Ability to follow the lead of others when appropriate
	· Personal plan development with goals, action steps, and deadlines

· Resource mapping activities in which youth take the lead in planning and carrying out a search of community resources for youth

· Voter registration and voting in local, state, and federal elections

· Participation in town hall meetings

· Community volunteerism such as organizing a park clean-up or building a playground

· Participation in a debate on a local social issue

· Training to be a peer mediator

· Participation in a letter-writing campaign

· Opportunities to meet with local and state officials and legislators

· Participation in a youth advisory committee of the city, school board, training center, or other relevant organization

· Learning activities or courses about leadership principles and styles

· Group activities that promote collaboration and team work

· Mentoring relationships with positive role models

· Opportunities to serve in leadership roles such as club officer, board member, team captain, or coach



	
	
	

	
	Youth Leadership Program specific:

	
	· Ability to motivate others

· Ability to share power and distribute tasks

· Ability to work with a team

· Ability to resolve conflicts

· Ability to create and communicate a vision

· Ability to manage change and value continuous improvement
	· Mediation and conflict resolution training

· Training in team dynamics

· Training in project management




Conclusion

Since the implementation of WIA in 1998, youth development and youth leadership have begun to emerge as central elements of workforce development programs for youth.  The increasing recognition of their importance for all youth provides both promise and challenge.  There is promise in the emergence of common definitions and program components across the fields of youth development, workforce development, and disability.  An ever-growing body of research has validated the effectiveness of quality youth development and youth leadership programs.  New tools are being developed to further document the impact programs have on youth outcomes. 

However, this growing consensus also presents a challenge: ensuring that all youth, including youth with disabilities, have access to high quality programs focused on youth development and youth leadership.  In order to meet this formidable challenge, stakeholders at all levels of the workforce development, youth development, and disability fields must be involved.  As a technical assistance center funded by DOL, NCWD/Youth is in a unique position to promote the core areas of development and program components of effective youth development and youth leadership programs.  NCWD/Youth is developing resources and materials for the following groups:

1. Youth service practitioners and administrators to support development of programming targeted for youth and youth with disabilities;

2. Federal and state level legislators to support development of legislation and policy that supports the creation or funding of programs; and 

3. Youth and families, the direct recipients of services. 

In order to move this work forward, NCWD/Youth seeks to work with organizations, programs, and individuals interested in providing quality youth development and youth leadership opportunities to all youth.  The challenge is great but the promise is greater. 
Excerpt from Youth Development / Youth Leadership—A Background Paper
http://www.ncwd-youth.info/resources_&_Publications/background.php 
National Collaborative on Workforce and Disability for Youth

1-877-871-0744

1-877-871-0665 (TTY)

www.ncwd-youth.info / contact@ncwd-youth.info
How Do You View Youth Involvement?

Building a partnership with young people requires an understanding of personal views of young people and a willingness to change those perceptions if necessary. Adults may view young people as objects, recipients, or partners (Innovation Center for Community and Youth Development, 1996). The Ladder of Youth Involvement, pictured below, illustrates the different relationships adults can choose to engage in with youth. Each rung of the ladder fits into one of the above-mentioned views. As one moves closer towards the top, maximum youth involvement is approached, and a youth-adult partnership becomes a reality.
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Ladder of Youth Involvement
9.  Youth initiated and directed

8.  Youth initiated, shared decisions with adults

7.  Youth and adult initiated and directed

6.  Adult initiated, shared decisions with youth

5.  Consulted and informed

4.  Assigned and informed

3.  Tokenism

2.  Decoration

1.  Manipulation 

Understanding how adults view young people will help them to avoid tokenizing young people. Young people can be involved in many ways within Systems of Care, but how they are involved and the level of authentic partnership makes the difference. Involvement can range from manipulation as the lowest level of participation to youth initiated and directed involvement, the highest level of participation. Youth initiated and directed involvement is the level at which youth coordinators and youth should set their goals. At this level, youth are making decisions, setting goals, and developing action strategies with the youth coordinator who is serving as the coach to encourage and empower them, not to lead them.

	View of Youth Involvement
	Outcome
	Steps of the Ladder

	Youth as Partners
	Adults view youth as important contributors, and young people are encouraged to become involved in all aspects of the organization, group, or project. Youth and adults share power and are equal partners in decision-making where both bring strengths, abilities, and expertise to the table.
	9.  Youth initiated and directed
8.  Youth initiated, shared decisions with adults
7.  Youth and adult initiated and directed



	Youth as Recipients
	Adults view youth participation as an experience that will be good for them. It will create an opportunity for young people to learn from the adult experts, which will help them when they can become adult contributors
	6.  Adult initiated, shared decisions with youth
5.  Consulted and informed
4.  Assigned and informed


	Youth as Objects
	Adults know what is best for young people and allow youth to be involved in situations in which the adult controls. Young people’s contributions are insignificant and under utilized. Young people maintain a powerless position.
	3.  Tokenism

2.  Decoration

1.  Manipulation 




In System of Care work, each community may vary in developing their youth involvement movement. The primary goal is to move beyond stages 1-5. Shifting youth involvement to stages 6-9 can be challenging, but is necessary in achieving authentic youth involvement. As youth involvement is maximized, adult’s roles in working with youth are also evolving from being mentors to becoming partners and coaches. It is essential for adults to eliminate opportunities for traditional youth-adult relationships that are based on power imbalances. Both young people and adults need to release assumptions about each other before this partnership can fully occur. Youth and adults should have a mutual understanding of what the partnership will entail and clarification of roles and shared responsibility (Drake, Ling, Fitch & Hughes 2000). Adults, allies, and youth coordinators must be passionate supports to young people. It takes dedication and drive to support a youth-led movement and to help instill or revive that passion in each other and in the community. 


Source: National Youth Leadership Network
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GUIDEPOSTS FOR SUCCESS: QUALITY YOUTH TRANSITION SERVICES  

Transition from youth to adulthood is an awkward period in life; it presents challenges for almost every young person today.  Youth with disabilities, indeed all vulnerable youth, may need extra supports throughout their transition period in order to make informed choices and become self-sufficient adults.  

An extensive literature review of research, demonstration projects and effective practices covering a wide range of programs and services -- including lessons from youth development, quality education, and workforce development programs -- has identified core commonalities across the disciplines, programs and institutional settings.  The review also points out that no one institution or organization can provide the full range of services; thus, highlighting the interdependence of agencies that requires communities, states, the federal government and multiple organizations at all levels to collaborate with one another in order to help assure quality transitions for all youth.   

The applicable literature suggests that all youth need: 

· Access to high quality standards-based education regardless of the setting;

· Information about career options and exposure to the world of work; including structured internships;

· Opportunities to develop social, civic, and leadership skills;

· Strong connections to caring adults;

· Access to safe places to interact with their peers; and, 

· Support services and specific accommodations to allow them to become independent adults. 

There are five categories, called Guideposts for Success, which can help steer families, institutions and youth themselves through the transition processes. These Guideposts are built on the following underlying assumptions: 

1)
Highest expectations for all youth, including youth with disabilities;

2)
Equality of opportunity for everyone, including nondiscrimination, individualization, and inclusion and integration;

3)
Full participation through self-determination, informed choice, and participation in decision making;

4)
Independent living, including skill development and long term supports and services;

5)
Competitive employment and economic self sufficiency, even if with supports, is everyone’s life goal; and,  

6)
Transition planning is individualized, person-driven and culturally and linguistically appropriate.

	Guideposts for Success

	General Needs
	Specific Needs

	1.  School-Based Preparatory Experiences
	In order to perform at optimal levels in all education settings, all youth need to participate in educational programs grounded in standards, clear performance expectations and graduation exit options based upon meaningful, accurate, and relevant indicators of student learning and skills.  These should include:

· academic programs that are based on clear state standards;

· career and technical education programs that are based on professional and industry standards; 

· curricular and program options based on universal design of school, work and community-based learning experiences; 

· learning environments that are small and safe, including extra supports such as tutoring, as necessary; 

· supports from and by highly qualified staff; 

· access to an assessment system that includes multiple measures and, 

· graduation standards that include options.

In addition, youth with disabilities need to: 

· use their individual transition plans to drive their personal instruction, and strategies to continue the transition process post-schooling;

· access specific and individual learning accommodations while they are in school; 
· develop knowledge of reasonable accommodations that they can request and control in educational settings, including assessment accommodations; and 

· be supported by highly qualified transitional support staff that may or may not be school staff.


	2.  Career Preparation & Work-Based Learning Experiences


	Career preparation and work-based learning experiences are essential in order to form and develop aspirations and to make informed choices about careers. These experiences can be provided during the school day, through after-school programs and will require collaborations with other organizations. All youth need information on career options, including:

· career assessments to help identify students’ school and post-school preferences and interests;

· structured exposure to post-secondary education and other life-long learning opportunities;

· exposure to career opportunities that ultimately lead to a living wage, including information about educational requirements, entry requirements, income and benefits potential, and asset accumulation; and, 
· training designed to improve job-seeking skills and work-place basic skills (sometimes called soft skills).

In order to identify and attain career goals, youth need to be exposed to a range of experiences, including: 

· opportunities to engage in a range of work-based exploration activities such as site visits and job shadowing;

· multiple on-the-job training experiences, including community service (paid or unpaid) that is specifically linked to the content of a program of study and school credit; 

· opportunities to learn and practice their work skills (“soft skills”); and, 

· opportunities to learn first-hand about specific occupational skills related to a career pathway.

In addition, youth with disabilities need to:

· understand the relationships between benefits planning and career choices;

· learn to communicate their disability-related work support and accommodation needs;

· learn to find, formally request and secure appropriate supports and reasonable accommodations in education, training and employment settings.


	3.  Youth Development & Leadership 
	In order to control and direct their own lives based on informed decisions, all youth need:
· mentoring activities designed to establish strong relationships with adults through formal and informal settings;

· peer-to-peer mentoring opportunities;

· exposure to role models in a variety of contexts;

· training in skills such as self-advocacy and conflict resolution;

· exposure to personal leadership and youth development activities, including community service;

· opportunities that allow youth to exercise leadership and build self-esteem.
Youth with disabilities also need:

· mentors and role models including persons with and without disabilities;
· an understanding of disability history, culture, and disability public policy issues as well as their rights and responsibilities.


	4.  Connecting Activities
	All youth may also need one or more of the following:

· mental and physical health services;

· transportation;

· tutoring

· financial planning and management;

· post-program supports thorough structured arrangements in postsecondary institutions and adult service agencies;

· connection to other services and opportunities (e.g., recreation).

Youth with disabilities may need:

· acquisition of appropriate assistive technologies;

· community orientation and mobility training (e.g. accessible transportation, bus routes, housing, health clinics); 

· exposure to post-program supports such as independent living centers and other consumer-driven community-based support service agencies;  

· personal assistance services, including attendants, readers, interpreters, or other such services; and

· benefits-planning counseling including information regarding the myriad of benefits available and their interrelationships so that they may maximize those benefits in transitioning from public assistance to self-sufficiency.

	5.  Family Involvement & Supports
	All youth need parents, families and other caring adults who have:
· High expectations which build upon the young person’s strengths, interests, and needs and fosters their ability to achieve independence and self-sufficiency;

· Been involved in their lives and assisting them toward adulthood;

· Access to information about employment, further education and community resources; 

· Taken an active role in transition planning with schools and community partners;

· Access to medical, professional and peer support networks.

In addition, youth with disabilities need parents, families and other caring adults who have:

· An understanding of their youth’s disability and how it affects his or her education, employment and/or daily living options; 

· Knowledge of rights and responsibilities under various disability-related legislation;

· Knowledge of and access to programs, services, supports and accommodations available for young people with disabilities; and,

· An understanding of how individualized planning tools can assist youth in achieving transition goals and objectives.


For research citations and further information about how to use these Guideposts for Success to build successful transitions for youth contact: 

National Collaborative on Workforce and Disability for Youth

1-877-871-0744

1-877-871-0665 (TTY)

www.ncwd-youth.info
contact@ncwd-youth.info

To obtain this publication in an alternate format please contact the Collaborative.  The National Collaborative on Workforce and Disability for Youth (NCWD/Youth) is composed of partners with expertise in disability, education, employment, and workforce development issues.  NCWD/Youth is housed at the Institute for Educational Leadership in Washington, DC.  The Collaborative is charged with assisting state and local workforce development systems to integrate youth with disabilities into their service strategies.

This document was developed by NCWD/Youth, funded under a grant supported by the Office of Disability Employment Policy of the U.S. Department of Labor, grant # E-9-4-1-0070.  The opinions contained in this publication are those of the grantee/contractor and do not necessarily reflect those of the US Department of Labor.  Individuals may produce any part of this document.  Please credit the source and support of federal funds.

Ron Irvine

Coordinator

MiConnections of Kent County

ronaldirvine@kentisd.org 

301-6198

MiConnections Partners

Statewide

· Michigan Rehabilitation Services (MRS) – fiscal agent

· Michigan Commission for the Blind (MCB)

· MI Dept of Education/Office of Special Ed. & Early Intervention Services

· Michigan Works! Association (MWA)

· MI Statewide Independent Living Council (SILC)

· MI Rehabilitation Council (MRC)

· MI Commission on Disability Concerns (MCDC)

· MI Disability Rights Coalition (MDRC)

Kent County

· ARC of Kent County

· Cascade Engineering

· Disability Advocates

· Goodwill Industries

· Grand Rapids Community College—M-TEC

· Noto’s Fine Italian Dining

· VSA ARTS

· Wedgwood Christian Services

· Michigan Rehabilitation Services

· Michigan Commission for the Blind

· Association for the Blind

· Michigan Works! Service Centers

· Michigan Commission on Disability Concerns

· Michigan Community Service Commission
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MiConnections: Guideposts for Success

Research-based Activities that Improve Outcomes for Youth

	I. Preparatory Experiences
	II. Connecting Activities
	III. Work-based Experiences
	IV. Leadership Development

	Learning
	Connecting
	Working
	Thriving & Leading

	a. Career assessment

Formal and informal, hands-on and activity-based, Internet-based, computer software

b. Opportunity Awareness 

Career research, speakers, informational interviews, community mapping

c. Work readiness skills

Soft skills development, computer competency, job search skills, interviewing 
	a. Academic tutoring 

Peer tutors, community organizations, adult, individual, group

b. Mentoring

Adult, individual, group, Ementoring

c. Assistive Technology 

Consultation, awareness, devices

d. Transportation 

Driver’s education, mobility training, public transportation, and alternatives

e. Workforce training and postsecondary education

Vocational Rehabilitation Services,

Michigan Works!, WIA Youth Employment Programs, College visits and disability services
	a. Industry site visits and tours 

b. Job shadowing

Individual or groups

c. Internships

Paid or unpaid
d. Entrepreneurship

School-based enterprise, micro-enterprise, small business development, small business information centers, entrepreneurial resources
	a. Supportive adults

Formal and informal, role models, mentors, relatives, youth organization leaders 

b. Peer Mentors

Supportive peer group, pen pal, peer role models, peer mediation

c. Opportunities for personal growth

Self-determination,  self-advocacy, conflict resolution, goal setting, planning, disability awareness 

d. Leadership opportunities

Leadership training and experiences, service learning, community involvement

	V. Family Involvement & Supports
Families as a part of a supportive network, parental involvement in youth-focused educational and career planning, exposure to opportunities and experiences that broaden youth’s perspective, basic needs are met

	Foundational: Youth Involvement = Youth as Partners 


For more information and research, go to the High School/High Tech Program Manual http://www.highschoolhightech.net or http://www.ncwd-youth.info/HSHT/index.htm
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